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Most students leaving high school do not go on to college.
For them, there is no educational strategy that results in
high-skill, high-wage jobs. Instead, they go on to low-
skill, low-wage occupations. Education reform is based
on coordinating our educational and social needs with our
economic needs and focusing on high-skill development,
thus resulting in high wages for graduating students. As
this new paradigm evolves, an opportunity exists to elima-
nate the separation between special education and regular
education. This article offers strategies to increase the ties
between school and business for all students leaving high
school but not going on to college.

Schools in the United States are undergoing fun-
damental changes in defining their purpose and
role (Eisner, 1991; National Association of State
Boards of Education, 1992; Sailor, Gee and Kara-
soff, 1993; U.S. Department of Education, 1992).

Change is driven by growing school dropout rates
(MacMillan et al., 1990), increasing dissatisfac-
tion with entry-level skills of graduates entering
the work force (Wehman, 1992), and technologi-
cal changes that require different types of work
force skills (Fuchsberg, 1990). For students with
disabilities, the problem is extreme: dropout rates
exceed 25% (MacMillan et al., 1992) and un-
employment and underemployment exceed 75 %
(Akabas et al., 1992).

Reform efforts to address these challenges have
broad support (Commission on the Skills of the
American Workforce, 1990). The themes and ac-
tivities of these education reforms are creating
opportunities for educators, rehabilitation coun-
selors, and others involved in school-to-work tran-
sition to create new and important relationships
between business and schools and prepare young
adults who are not college bound to contribute in
the workplace.

However, there are as yet no guarantees that
youth with disabilities will be included in partner-
ships with business or in emerging work force
training initiatives. Educators and rehabilitation
professionals must join with their community
businesses to ensure equal participation for this
group.

This article describes the findings of a team
of business people and educators, the purpose of
which was to define activities to strengthen school-
business ties for the transition of people with dis-
abilities from school to adult life.

BACKGROUND

As state budget crises emerge across the nation,
there is increased competition among educational
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and social services for resources. One result is that
resources for transition and employment services
for people with disabilities are not keeping pace
with the demand, and in fact are diminishing in
many states (e.g., Toews, 1992). Economic indi-
cations are that available public funds will con-
tinue to shrink, reducing publicly funded support
for citizens with disabilities even further.

In addition, changes are happening in and
around the workplace, with initiatives underway
aimed at major restructuring of the manner in
which work force training occurs, both in the pub-
lic school system and throughout the private sector
(Carnegie Council on Adolescent Development,
1989). This restructuring is influencing the pre-
paredness of the entire work force, a theme ad-
dressed in other articles of this issue of the Journal
of Vocational Rehabilitation. For schools, one of the
most immediate changes is a new emphasis on
school-business partnerships to establish appren-
ticeships and internships in-business for students
still in school. This emphasis concerns developing
connections among different segments of the com-
munity including families, schools, social organi-
zations, and businesses.

How this and other factors will affect employ-
ment for people with disabilities remains to be
seen. The research leading to and following na-
tional transition, supported employment, and vo-
cational education initiatives shows that employ-
ees with severe disabilities cannot typically be
expected to succeed in finding and keeping good
jobs without support. The transition from school
to work for students with developmental disabili-
ties in particular has been heavily influenced by
the adult services that have been available to grad-
uating students. For students with severe disabili-
ties, there has been a progression of four paradigms
of vocational service: sheltered employment, shel-
tered activity, supported employment, and most
recently, an expectation of support from coworkers.

Sheltered employment was created when stu-
dents with rather mild disabilities making the
transition from school to work were trained to
perform paid and “simulated” work tasks in shel-
tered workshops and work activity centers. For the
most part, these tasks represented the vocational
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service curriculum. Usually these tasks were sub-
contracted from a local employer and performed
in a sheltered setting. This remains the predomi-
nant service mode.

Sheltered activity services were created when
sheltered employment failed to address service
needs of people with more severe disabilities (Bel-
lamy et al., 1986). Recreational, leisure, aca-
demic, and living skill training in segregated
settings was established to prepare people for
eventual work in sheltered employment, and for
a few, competitive employment, thus creating a
continuum for people to move through progres-
sively. The purpose of these services was to offer
awide range of training and experiences for adults
with developmental disabilities. Because the ser-
vices were offered in segregated settings, people
with disabilities had little opportunity to interact
with others without disabilities who were the same
age or engage in age-appropriate activities.

Supported employment, the third service para-
digm, was intended to guarantee immediate com-
munity work, even to those previously denied
sheltered employment, by providing professional
supports in the workplace that had previously only
been available in sheltered environments. Sup-
ported employment has been heralded for its
successes in generating a new level of service out-
comes for many thousands of individuals na-
tionally. But this opportunity is still available only
to a relatively few people with disabilities, with
wages and hours of work that would not lift people
out of poverty (U.S. Department of Education,
1991; Wehman, Kregel, and Shafer, 1989).

Whereas the previous paradigms all had the
characteristic of being dominated by professional
caregivers, the final service paradigm — coworker
support—represents a shift of support from job
coach professionals to business coworkers and su-
pervisors. In a coworker-supported system, voca-
tional service professionals support the company
and its employees rather than the employee with
disabilities. A growing body of research and dem-
onstration reports support the effectiveness of
these shifting roles across different industries and
types of disability (Anderson and Andrews, 1990;
Fabian and Luecking, 1991; Mank, Rhodes, and
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Sandow, 1991; Nisbet, 1992; Rhodes, Sandow,
and Yan, 1992).

Use of employers to recruit, hire, and support
employees with disabilities parallels school and
work force reform themes. Support drawn from
coworkers in the typical work environment re-
quires decentralization of authority and responsi-
bility, with judgments made by people who are
not professionals but have knowledge about the
work to be done and the work culture in which it
is done. Professionals such as teachers make their
specific expertise available to the work environ-
ment as needed. These changes call for a shift both
in the roles and attitudes of vocational educators
as partnerships are formed to tackle the problems
of community-based vocational training and em-
ployment.

ACTIVITIES INCREASING LINKAGES
BETWEEN SCHOOLS AND BUSINESS

In 1991, the Oregon legislature passed a law im-
plementing the recommendations of the Commis-
sion on the Skills of the American Workforce
(1990). Among other features, this reform legisla-
tion established policy requiring parental involve-
ment in schools, provided for learning centers
within the community, and focused on school-
business partnerships to improve vocational pre-
paredness. The significance for special education
is that it focuses on developing a new approach
for the 56 % of students who leave school and do
not go on to college (Bernstein et al., 1992). Two
ideas for building partnerships between schools,
students, and businesses are internships and ap-
prenticeships.

In settings that include people with disabilities,
social ties between workers with and without disa-
bilities are extremely important. These ties result
in support networks, expanding relationships,
and company accommodations for individual dif-
ferences. A strategy that builds the capacity of
business to support students with disabilities is
most likely to result in increased social relations
between students with disabilities and business
employees. Internships and apprenticeships are

educational approaches that can facilitate this so-
cial process.

Apprenticeships

One way for students to learn more work skills
and businesses to learn more about students is
to establish youth apprenticeships in business.
Youth apprenticeships allow skilled employees to
teach new work skills to students while on the job
(Filipczak, 1992). This also gives students who
are not pursuing a college degree motivation to
do well in school and leave school with the promise
of a good job. However, apprenticeships in the
United States need to be redesigned if they are
to be a significant school experience for students,
because they are currently controlled by unions
for postschool-age people. According to the Office
of Work-Based Learning (1992), an apprentice-
ship is a training strategy that

B combines supervised, structured on-the-job
training with classroom training and is spon-
sored by employers or labor/management
groups.

B prepares people for skilled employment by con-
ducting training in bona fide and documented
employment settings, with the content of train-
ing defined and dictated by the needs of in-
dustry

B involves requirements that are clearly deline-
ated by federal and state laws

B Jeads, by virtue of the legal contract, to a cer-
tificate of completion and official journeyper-
son status

B involves a tangible and generally sizable invest-
ment on the part of the employer;

B pays wages to its participants at least during
on-the-job training

B teaches participants by having them work di-
rectly under the supervision and tutelage of
masters

B involvesa written agreement and implicit social
obligation between the program sponsor and
the apprentice.

Internships

The underlying strategy in Oregon’s education
reform effort is to more closely coordinate social



needs with economic needs (Noble, 1992). Much
like the current trend toward natural support of
workers with developmental disabilities, Oregon’s
new education strategy brings educators into the
workplace so they may develop curricula that best
prepare students for high-skilled jobs in business.
By participating in internships in business, teach-
ers accomplish two important objectives. First,
they become much more familiar with the busi-
nesses in their communities. This typically results
in long-term relationships, which become valu-
able for both the school and the business. Second,
by becoming “immersed” in business, the teachers
can improve their curricula to teach students the
requirements of the workplace.

In a summer industry internship program, 18
teachers found that they widened their circle of
colleagues by working with local industry repre-
sentatives and professionals. They also found value
in adapting teaching methods to include more co-
operative learning, open-ended problem solving,
writing, and use of technology to prepare students
for careers in business and industry. Additionally,
they became aware that students need more op-
portunity to participate in teamwork in the class-
room (Farrel, 1992).

In 1992, the University of Oregon and Multno-
mah Education Service District participated in a
40-hour internship in a large manufacturing firm.
The company planned the internship as it would
any educator’s internship, not making any distinc-
tion between regular and special education. The
interns discovered employees who had specific in-
terest in students with disabilities. These employ-
ees expressed an interest in participating in com-
pany decisions designed to include such students
in their school-business partnership program.

In a debriefing, the interns identified both the
accomplishments and measures related to these
internships. These are briefly outlined below.

Accomplishment 1: Learn New
Technologies in the Workplace

The way work is done is constantly changing.
One significant internship accomplishment was
learning about the use of new technologies in the
workplace, such as the importance of computers.
Through observations and interviews with em-
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ployees, the interns identified the materials, tools,
and processes that make up the technology in the
workplace.

Identify jobs students with disabilities can
do. Although the technology was new to the in-
terns, they were able to identify jobs and tasks
that students with disabilities could learn. This
occurred in two ways. First, the interns observed
tasks they felt could be taught to students with
disabilities. Second, they met employees who
identified tasks they thought students with disabil-
ities could learn.

Accomplishment 2: Understand the
Hiring Process

A discrepancy exists between the way in which
businesses typically recruit and hire workers and
the way in which schools and human services try
to provide jobs for the people they serve (see San-
dow, Olson, and Yan, this issue). Job develop-
ment practices of education and human services
have created practices that leave the people they
serve “outside” of the typical employment process.
An important principle in developing new rela-
tionships with businesses is to understand and re-
spect their existing processes for managing human
resources. Changes to this system should be in-
vited by business, not created by education or hu-
man services.

Identify the company selection criteria.
An important feature of the hiring process is the
set of selection criteria companies use for screen-
ing new employees. These selection criteria must
be examined to determine their effects on em-
ploying people with disabilities. If the effects are
negative, opportunities can be created for compa-
nies to discuss possible alternatives.

Gain an appreciation for learning curves.
Seldom do companies hire employees who are
ready to immediately contribute to productivity.
The time during which an employee increases his
or her productive contribution at a new job is
called the learning curve. During internship,
teachers discover the typical learning curve for
many jobs.
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Accomplishment 3: Understand the
Company Culture

The way a business combines material, financial,
and human resources to be a productive force in
the market is demonstrated through the culture
of the organization; this was an important focus
of the interns. Organizations may prefer a cul-
ture of equality based on team building and evi-
denced through the development of self-directed
work teams. Other organizations may prefer an
approach to business that optimizes the reporting
lines in a hierarchy.

Identify the company training capacity and
process. Training in business is a critical strat-
egy for companies. The interns identified much
information about the capacity of the business to
train and educate its employees. Once this is ana-
lyzed, it is easy to determine whether the business
has the capacity to teach students new skills. With-
out determining the capacity of a business to teach
new skills to students, there is a risk of dumping
students into the workplace without any support.

Identify high-paying and highly valued jobs.
Internships offer the potential of identifying high-
skill/high-wage jobs. The interns were able to
identify many valued jobs by the length and na-
ture of their internship. An internship focuses not
on the immediate acquisition of a job, but on new
linkages between teachers, students, and busi-
nesses, which increase the likelihood that the stu-
dent leaves school on the job track desired. It
would be irresponsible to suggest that only entry-
level jobs or fast food, janitorial, or landscaping
Jjobs are desired by students. An important func-
tion of the internship is to identify the jobs that
are likely to be valued both by students and by
other employees.

Study the quality-improvement program.
The interns studied the methods used to ensure
a quality product or service. Their belief was that
identifying not only quality-improvement meth-
ods but also the way that employees communicate
quality issues would be very important in devel-
oping curriculum and in potential work experi-
ences.

Influence employee values and attitudes.
The interns found that they were positively influ-

encing employees’ values and attitudes about dis-
ability during the internship. This seemed un-
avoidable and very desirable. Many in business
feel that educators and human service profession-
als focus on the limitations of an individual with
disabilities (Libowsky and Turner, 1992; Bloom,
this issue). An intern’s influence can be very posi-
tive if he or she

® maintains respect for the business and em-
ployees

® maintains a passion for learning about the busi-
ness

B answers questions from employees regarding
disability in ways that avoid negative sterotypes
by accentuating ability rather than disability

B maintains a clear expectation that the business
decisions regarding curricula and work experi-
ence will be of tremendous value to intern and
students.

Develop next steps for including students
with disabilities in company partnership pro-
The internship should conclude with a
clear expectation of the next steps regarding the
school-business partnership. For special educa-
tors, this should minimally be an agreement that
all students be included in the existing school-
business partnership regardless of ability.

grams.

Accomplishment 4: Establish a
Foundation for Future Collaboration

Even in companies that assume responsibility for
supporting employees with disabilities, profes-
sional involvement is still important. This involve-
ment is spelled out through openly discussing
future collaboration between business and educa-
tion. The collaboration begins during the intern-
ship and leads rapidly to vital relationships be-
tween school and business that are anticipated to
grow over time.

Internships will result in the creation of oppor-
tunities for students with disabilities to participate
in existing school-business partnerships. The in-
terns in our example met employees with varying
levels of interest in assisting students with disabili-
ties. Interest ranged from little or none to active
planning and decision making on how the partner-



ship can be improved. Influencing employee val-
ues and attitudes and developing next steps through
internships are accomplishments that shift deci-
sion-making authority from professionals to com-
pany employees.

Measures of Internship Accomplishments

Some of the measures that serve as good indicators
of internship accomplishments include the num-
ber and variety of

businesses visiting schools

students shadowing employees during work
student apprenticeships

students with disabilities included in all aspects
of partnerships

new friends, skills, and connections of students
as a result of internships

variety of student experiences

range of choices for students

apprenticeships leading to high-paying jobs
connections with business

students leaving school with paid jobs

Additional Activities to Build a
Connection between Students and
Employers
Internships and apprenticeships reflect specific
strategies to increase ties between students with
disabilities and companies. There are many other
strategies that may result in increased social ties
between students and local business. Strategies
resulting in expansion of an individual social net-
work and social ties with business employees are
particularly needed. In 1992, staff from Albany
Public School District, the University of Oregon,
Oregon Freeze Dried, Inc., and Wacker Siltronic
Corporation met to discuss employment of people
with disabilities who have no professional support,
the implementation of education reform legisla-
tion in Albany Public Schools, and research re-
lated to the nature of coworker support for em-
ployees with disabilities. The content of these
meetings has been included throughout this arti-
cle. The meetings resulted in a list of activities
that can increase social ties between students and
employers.

Organize the classroom around total quality
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management. The following features describe
classrooms that are adopting total quality manage-

ment strategies:

® There is constant improvement of the school-
business partnership.

® Business and students are seen as customers of
education.

® Data, facts, and analysis are used to make deci-
sions.

® Barriers between departments (i.¢., special ed-
ucation vs. regular education) are eliminated.

B Decision-making authority is transferred from
top management to students, teachers, and
business employees.

Use the Saturday Academy model. The Sat-
urday Academy is a program in which business
and industry provide sites and training for stu-
dents who are interested in learning more about
numerous topics not covered in school. Typically,
these classes occur on Saturdays, but increasingly,
summer programs are available for high school
students to pursue in-depth worksite experiences.
Students who participate in the summers are cho-
sen through an application process and receive
payment for their work.

Use the Junior Achievement model.  Junior
Achievement is a national program usually funded
by local businesses. Typically, Junior Achieve-
ment groups meet in middle schools and provide
students with the opportunity to establish a busi-
ness, develop and manufacture a product, market
the product, sell shares, pay dividends, and liqui-
date the company. It is a real-life simulated busi-
ness experience and very “hands-on.”

Include employers on advisory committee.
A simple way to continually improve the quality
of the school-business partnership is to involve
businesses in leadership. This may involve

B establishing a collaborative team including stu-
dents, educators, and business employees;

® creating a focus group of business representa-
tives that meets each May to answer the ques-
tion, “How can we improve our partnership
next year?”
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B creating a focus group of businesses that meets
once to determine the most important issue re-
lated to partnership programs;

B creating a small forum of employers to discuss
future labor trends, etc.

Develop an employer speaker bureau. A
school can suggest development of a speaker bu-
reau. Company employees can present issues such
as employee trends, quality-improvement tech-
niques, global competition, sales and marketing,
and other product-related topics to school faculty.
Likewise, school personnel can present educa-
tional issues to company employees.

Create linkage between regular and special
education business-related activities. At the
risk of repetition, we suggest that the best way to
approach this issue might be to simply do away
with the distinction between regular and special
education. We have the opportunity to develop
one seamless business partnership practice that
includes students in regular and special education
in the same system. The new role of all educators
will be to ask, “How can we help you to include
all students in our partnership program with your
company?”

Revise curricula to reflect best practices.
Teachers should constantly revise their curricula
to represent best practices. This can be accom-
plished by maintaining contact with other school-
business partnerships and continually evaluating
the effectiveness of new approaches. This strategy
1s part of the total quality management approach.

Have local businesses review school “curric-
ulum” and strategies. Once the best practices
have been identified and curricula have been re-
vised, these new teaching strategies should be
shared with business. Given the opportunity,
businesses might take a “best practice” and im-
prove on it.

Create community advisory committees.
Oregon has established work force quality com-
mittees to advise schools on business partnerships.
These regional committees are designed to pro-
vide comprehensive training and education pro-
grams for Oregonians through the collaboration
of business and the public sector. Because the com-
mittees are composed of business representatives,

educators, and human service professionals, they
promise to be excellent sources for advice.

Have social service professionals intern at
workplace and schools. Social service profes-
sionals can intern in schools and at worksites to
create a “seamless” service system for graduating
students. For example, the Department of Voca-
tional Rehabilitation might be inclined to identify
resources to pay for job modification for students
with physical disabilities after working with a stu-
dent and company.

Pursue vocational-technical curriculum in
community colleges to train for skilled jobs.
Community colleges are playing a greater role in
the education of students for high-skilled jobs. For
students who decide not to go to college, the com-
munity college will grow as a resource for occupa-
tional training. Students with disabilities can ben-
efit from classes designed to teach these skills.
Once again, students with disabilities should be
included in business partnerships that include com-
munity colleges.

Have in-school integrated work experiences.
Students in middle school should participate in
integrated work experiences within the school.
Work experiences including data entry, crossing
guard duties, maintenance, carpentry, motor ve-
hicle maintenance, etc., should be developed to
include all students.

Use shadow programs. Shadowing programs
can be used for middle school students. In these
programs, students simply shadow employees of
community businesses for all or part of their work
day. The shadow program experience creates an
awareness of what working in a job is really like.
Shadow programs result in relationships between
workers and students and also help develop stu-
dents’ work preferences.

Have business representatives visit schools.
The initial stages of occupational awareness result
in knowledge of businesses in the community.
Business representatives should be invited to
schools to introduce students to their business.
This activity should include the participation of all
students, with and without disabilities. If schools
always include all students in this activity, busi-
ness will expect work experience to include stu-
dents with and without disabilities.



Use mentor programs. A mentor program
connects individual students with a peer or older
person who acts as example, confidante, and advi-
sor. Many times, the focus is on at-risk students —
those at risk of dropping out of school, attempting
suicide, becoming involved in drugs, or never be-
ing employed. The goals of a mentor program are
to keep students in school through the completion
of a high school degree, assist students in achiev-
ing a quality work orientation, and give students
an idea of how they can be part of their commu-
nity.

Do job tours. Students indicating interest in
a particular field (i.e., medicine) may benefit from
job tours. Job tours that cluster community busi-
nesses and organizations can be an effective way
for students to get a look at a broad range of jobs.
In the example of medicine, a day of job tours
may consist of short visits to doctors’ offices,
county health clinics, hospitals, and pharmacies.

Have students keep notebooks of job inter-
ests. Student notebooks are useful for identi-
fying early vocational interests. The notebooks
can include descriptions, pictures, or memorabilia
of business contacts. These notebooks can help
develop interest by serving as a catalyst for parents
and students to discuss community occupational
opportunities.

Create opportunities for students to practice
teamwork. Students will need to become pro-
ductive team members to fit into the changing
organizational structure of U.S. businesses. One
method of accomplishing this is for teachers to
learn quality-improvement tools (Brassard, 1989).
The teacher identifies a business problem (i.e.,
absenteeism) and acts as facilitator for student
teams brainstorming, studying, and solving the
problem.

Have career fairs.
career fairs for students in elementary and middle
school. The career fairs take place at school and
include various career areas (medicine, educa-

Teachers can organize

tion, agriculture, retail sales, forestry, wood prod-
ucts, etc.). One or more representatives from each
area should be invited to help students research
career options.

Have each student learn a job and share with
other students. If we know that a business will
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require training resources, we can help by prepar-
ing students to become employee/trainers. To get
started, a company trainer might come to class
to present training principles. Then students can
learn a new skill (i.e., computer entry) and teach
the skill to other students. The business trainer
and the employee who performs the skill provide
feedback to the student trainers.

One
way elementary and middle school students ex-
plore work opportunities in their communities is
to have parents, siblings, and friends discuss their
jobs with students and classmates. For example,
high school media students could visit a student’s
parents at his or her job site, videotape an inter-
view, complete a profile of the company, and show
the results during the class time.

Have parents share job experiences.

Parents need
to learn about work force conditions and opportu-
nities in their communities. Parents of students
with disabilities need to be aware that, as adults

Encourage parent education.

recelving vocational services, their sons and
daughters will most likely be poor. They should
also learn —through the identification of local ex-
amples of employees with disabilities earning high
wages —that this need not be the case.

Develop business awareness of this popula-
tion. Mostemployeesintoday’s work force grew
up during a time when students with and without
disabilities were separated. This separation cre-
ated fear and misunderstanding that remain in
the work force regarding the productive capac-
ity of employees with disabilities (Libowsky and
Turner, 1992). A new awareness can be developed
by networking businesses with no experience in
employing people with disabilities with those that
do so successfully.

Map social support networks of students.
Until we greatly improve our transition system,
students will continue to find jobs mainly through
their social and familial networks. Because educa-
tion and services for people with disabilities have
typically isolated them socially, measures of an
individual’s social network can be very informa-
tive. A social network dominated by others with
disabilities and teachers or trainers need to be ex-
panded to include others without disabilities. Ac-
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tions taken to accomplish this can be tracked and
analyzed (Sandow et al., 1991).

Develop an information system to track

graduating student outcomes related to jobs.
If the purpose of education reform is to prepare
students for high-skill/high-wage jobs, an infor-
mation system that tracks work outcomes for the
90-60% of graduating students who do not go on
to college needs to be established. This informa-
tion system will provide Oregon Benchmark data
(Oregon Progress Board, 1991) and allow schools
to study their progress in preparing students for
work.
For
teachers to develop strategies that increase ties be-
tween students and business, they need to be re-
leased from classroom activities in order to in-
crease their own involvement with companies.

Involve special educators in the workplace.
For education to increase students’ ties with busi-
ness, teachers and administrators must first in-
crease their own ties to business. Special education
teachers, assistants, and administrators must in-
crease their exposure to the workplace in order to
develop new educational strategies.

Hold school classes at worksites. Once rela-
tionships are developed with business, primary
and middle school teachers will find many oppor-
tunities to hold class at worksites. For instance,
a class featuring safety awareness might be held
at the public health office, fire station, or a com-
pany that is training its workers on household
safety.

Create paid supported job experiences.

Provide release time for teachers.

For
high school students, work experience is very im-
portant. Students who have been exposed to com-
munity vocations in elementary and middle school
will probably be ready to choose which businesses
they would like to spend time in. The work experi-
ence should closely follow student choice and fol-
low certain general rules. It should be:

® led by the company

B chosen by the student

® supervised by masters of the skills the student
is interested in

® paid

B in compliance with state and federal labor laws

B in compliance with the company’s safety re-
quirements.

For students between the ages of 16 and 21, credits
as well as pay should be given for their work expe-
rience.

Encourage business/community organiza-
tions to offer students opportunities to partici-
pate in decision making. Every community
has volunteer and professional organizations (re-
cycling, toastmasters, rod and gun clubs, bird
watching, etc.). As students indicate interest, they
can be helped to participate in the organization.
The student and the organization should be
offered any support required to ensure that the
student is an active participant.

Send workers out to schools. Often, the
business representative in a school partnership is
in a management position. Students can gain
“real” knowledge relating to the workplace by in-
viting workers into the school. This also decreases
the dependence on one company employee to be
involved in all school-business partnership activi-
ties.

Have joint projects with companies and
teachers. The Oregon Literacy survey (Oregon
Progress Board, 1991) suggests that many work-
ing adults have minimal literacy skills. Projects
that address these skill deficits and other Oregon
Benchmarks are excellent for workers and teach-
ers. Other human-investment strategies such as
employee training or “train the trainer” may bene-
fit from the precision training skills of rehabilita-
tion and special education professionals (Mank et
al., 1992).

Offer teacher/employer training opportuni-
ties at school and worksite.
larly in areas of common interest such as the hu-
man-investment strategy, should be provided in
schools and the worksite. This allows teachers and
employers to build relationships as they discuss

Training, particu-

these areas of community interest.

Have principals and employers exchange
jobs.
nizational hierarchies, school principals and busi-

Because of their similar positions in orga-

ness managers share common goals: they must
both manage resources to increase quality and de-
crease costs. Principals and employers might ex-



change jobs occasionally to become familiar with
the other work environment, establish relation-
ships, and offer each other ongoing mutual sup-
port.

Develop transition plans with a vocational
For students in middle school,
plans should be developed that acknowledge
the conditions of the local labor market, review
each student’s preferences, identify the student’s
strengths, and identify the student’s social and fa-
milial networks that can help increase vocational
awareness.

Understand that each student is unique.
This is one of the many principles that should
guide all vocational planning, particularly for stu-
dents with disabilities.

Explore individual connections.

component.

Once a
student’s immediate social network is identified,
it should be explored to discover individuals who
act in a decision-making capacity in local busi-
nesses or who know of someone in a decision-
making capacity. These individuals can be asked
to suggest others in the community who might be
interested in expanding vocational opportunities
for the student.

Integrate people from different perspectives
into the planning process. Student planning
teams are often limited to school personnel and
family members. Expanding these teams to in-
clude friends, employees the student has met
through vocational experiences, or human service
representatives will broaden the range of opportu-
nities explored. Integrating people from different
perspectives requires that we think in terms of the
people who might be sharing the student’s future.

Have do mock interviews.
Through internships, strong relationships with
company or agency human resource departments
may be established. We can help them to provide
mock interviews for middle and high school stu-
dents. Accompanied by feedback and letters of
personal reference, these can help students de-
velop important interviewing skills.

employers

Have students earn community service cred-
its. If students become involved in community
organizations or not-for-profit agencies, the edu-
cational benefit can be formalized by allowing
them to earn community service credits. This en-
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courages teachers, students, parents, and agencies
to appreciate the educational value of all such ex-
periences.

Have students apply for jobs. Educational
and professional job development has taken the
place of the typical job application process. High
school students should be trained and encouraged
to apply for jobsin companies in their community.

DISCUSSION

These suggestions represent a rather brief but
functional set of strategies for establishing and
strengthening ties between businesses and schools
in a community. The power of these suggestions
does not lie within their uniqueness or in their
presentation as a model, but rather in their being
generated quickly and easily by a school superin-
tendent, a school-business liaison, a special edu-
cator, and business representatives—a selection
of those with knowledge about community jobs
and on whom finding jobs and gaining job experi-
ence and quality employment ultimately depend.
Vocational educators, teachers, and others in-
volved in school-to-work transitions might con-
sider these features of apprenticeship in assisting
companies to support employees with disabilities:

B Involve business as the primary decision maker
in the new training strategy.

® Ensure that students learn new skills by being
trained and supervised by the competent work-
ers who perform the skill.

B Give supervising workers access to professional
support, such as precision training and techni-
cal assistance for integrating students with disa-
bilities into the work force.

B Arrange for students to be paid.

B Give business and employees the authority to
change the new training system when the
change increases the quality of the experience
for the student, company, or employees.

As our society moves toward holistic views of
systems, a proper issue for special education is
whether to separate special education from regular
education (Snell, 1993). Most initiatives in special
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education “return” students with disabilities to
classrooms with their nondisabled peers. It makes
sense to approach education reform in the same
way. For example, rather than creating a separate
business partnership for students with disabilities,
school-business partnership programs might seek
to include students with disabilities in their ex-
isting partnerships. Separate programs appear to
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